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What does the research say about time as it
relates to student achievement and equity?
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"It's About Time"

INTRODUCTION

The research related to the complicated relationship between learning and time must be
considered before any contemplation of increasing or restructuring the time that students attend
school. In an extensive review of the research related to time and learning, Aronoson,
Zimmerman, and Carlos (1998) presented these three ways of describing education time:

O Allocated time is the total number of days or hours students are required to
attend school.

O Engaged time is the time when students are participating in learning activities
or "time-on-task."

O Academic learning time is that time when an instructional activity is
perfectly aligned with a student's readiness and learning occurs.

The researchers report these findings:

1) There is little or no relationship between allocated time and student
achievement.

2) There is some relationship between engaged time and achievement.

3) There is a larger relationship between academic learning time and
achievement.

The implication of the research is that "it is the quality of education time that is the critical
determinant of how much students will learn. When combined with good school and classroom
management and with effective instruction, time becomes an important variable in student
learning. To the extent that students spend more time actively engaged in learning activities,
particularly when at an appropriate level of difficulty, their achievement will increase."

As in any area of educational reform, excellent teaching is the key to increased academic
learning time.

At the school level, strategies such as better time management, increasing the
proportion of time spent on academic subjects and adopting alternative academic
calendars can help to maximize the amount of time available for student learning.



ADVANTAGES TO IMPLEMENTING A FOUR-DAY WEEK

The unexpected advantages being experience by the Boundary District have been recorded in
other areas as can be seen in the research studies below which are based on a summary prepared
by the Northwest Regional Educational Laboratory (1997). They have been updated with more
recent studies.

"The four-day school week was probably one of those few decisions made in education in the
name of money that actually ended up having educational benefits in terms of the academic
performance of kids," says Joyce Ley, director of the Northwest Regional Educational
Laboratory in Portland, Ore. "Schools end up operating more efficiently and they can maintain
their programs, even when their resources have been reduced. It's been a good choice" (Reeves,
1999).

Students and Teachers:

O Student dropout rates decline. (Litke, 1994; Grau &
Shaughnessy, 1987).
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O Student disciplinary referrals decrease (Koki, 1992).

O Student achievement is generally not affected

either positively or negatively. (Nelson, 1983; Daly &
Richburg, 1984; Reeves, 1999).

O Class time has been more productive (Reeves, 1999)

O Student and teacher attendance improves (Blankenship, 1984; Litke, 1994; Koki, 1992; Grau &
Shaughnessy, 1987; Sagness & Salzman, 1993;Featherstone, 1991; Steffenhagen, 2003).

O When teachers and students feel positive about the schedule change and school in
general, morale improves (Blankenship, 1984; Litke, 1994; Grau & Shaughnessy, 1987).

O The school staff may have more time for staff development if the fifth day is used
(Blankenship, 1984; Litke, 1994).

O The fifth day may be used for personal business, medical appointments, or extracurricular
activities (Litke, 1994; Koki, 1992; Grau & Shaughnessy, 1987; Culbertson, 1982; Steffenhagen, 2003).

The School in General:

O Schools report significant savings on utility bills, substitute teacher pay, school buses,

and building wear and tear (Blankenship, 1984; Richberg & Sjogren, 1983; Koki, 1992; Grau &
Shaughnessy, 1987; Culbertson, 1982; Sagness & Salzman, 1993; Featherstone, 1991; Reeves, 1999).

O Schools can make up school days missed due to inclement weather or statutory
holidays on what would have been the fifth school day (Blankenship, 1984; Litke, 1994,
Steffenhagen, 2003).



POTENTIAL CHALLENGES TO IMPLEMENTING A FOUR-DAY WEEK

Some of these concerns were listed by the Northwest Regional Educational Research Laboratory
(1997). They have been updated and augmented

O The four-day week has rarely been tracked or assessed. (Reeves, 1999).

O School days are long for students (particularly
those in elementary schools). (Reeves, 1999). To
compensate for this schools may plan the day so
that the more rigorous academic work is
completed in the morning (Blankenship, 1984).
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O There is a concern about young students missing R

the repetition of learning on the fifth day (Reeves, \\/
1999).

O The perception is that less time is being devoted to school (Reeves, 1999).

O Parents are concerned about childcare on the fifth day. Some schools used high
school students as baby-sitters for parents who had no other alternative (Blankenship,
1984). "The four-day week is more prevalent in rural areas where childcare is less
likely to be an issue” (Reeves, 1999).

O There is a concern that at-risk and special-needs students may have retention difficulties
with an extra day off each week (Blankenship, 1984; Culbertson, 1982).

O The extra time in the extended day must be used wisely as academic time (Reeves, 1999).

O Some educators may be concerned that the four-day week appears to be inconsistent
with the new emphasis for wise use of time in school (Blankenship, 1984).

O The four-day week may affect daily community routines. Community agencies could
be encouraged to schedule activities on the fifth day.

O Students arrive home in the early evening after classes and extra curricular activities.

These questions may be used to begin a discussion when introducing the four-day week to staff
members, parents and community members.



IMPLEMENTATION IDEAS

These ideas were listed by the Northwest Regional Educational Research Laboratory (1997)

1.

10.

Develop a familiarity with the concepts and implications
of a four-day week. Read research and case studies. Talk
to other administrators and teachers using this schedule.

The school staff must be involved in the decision making
process. It will not be possible to implement the change
without their support (Litke, 1994)

Involve all stakeholders (students, parents, and
community) in discussions and decisions (Litke, 1994)

Parents will have questions and concerns related to the effects
of the change on family schedules and other matters. Be sure
that they receive full information and participate in discussions
and the decision-making process.

Design the schedule to accommodate the needs of staff
and students. Make sure all changes stay within contract

requirements.

The curriculum will require some changes and this will

require staff development (Richberg & Sjogren, 1983; Featherstone,
1991)

The implementation must be constantly monitored

Assessment of the program will require time. (Blankenship, 1984).

Investigate the use of the fifth day to provide remedial or enrichment activities. (Koki, 1992).

Use the money saved in ways that will benefit students.

DISCUSSION QUESTIONS FOR THE FOUR - DAY WEEK

1.
2.

3.

Do you have any questions about what a four-day week is?

What advantages would be important for your children or students?
What advantages would be important for you, personally?
What concerns do you have for your children or students?

What personal concerns do you have?
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6. What are the most important issues that you want to make sure are considered in making the
decision to implement or not implement the four-day week?

7. Would this schedule work in your school?
8. Do you need more information?
9. What questions do you still have?

These questions may be used to begin a discussion when introducing the four-day week to staff
members, parents and community members.
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